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This is both an unusual and remarkable collection of essays. It manages to shine
light from queer theory and practice, and from theology and spirituality, on music
performance -sacred and secular-music education, and music history. The essays are
highly accessible. They have a truly international aunthorship and breadth, and they
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Co-Director, Estahlishing [dentity: LGBT{) Studies & Music Education

Symposia (2010, 2013, 2016)

This book is intended to challenge the status quo of music learning and experience by
intersecting various musical topics with discussions of spirituality and queer studies.
Spaning from the theoretical to the personal, the anthors utilize a variety of approaches
to query how music makers might blend spirituality’s healing and wholeness with queer
theory's radical liberation.

Queering Freedom: Music, Identity, and Spirituality represents an eclectic mix of
historical, ethnomusicological, case study, narrative, ethnodramatic, philosophical,
theological, and theoretical contributions. The book reaches an international audience,
with invited authors from around the world who represent the voices and perspectives
of over ten countries. The authors engage with policy, practice, and performance to
critically address contemporary and historical music practices. Through its broad and
varied writing styles and representations, the collection aims to shift perspectives of
possihility and invite readers to envision a fresh, organic, and more holistic musical
experience.
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KARIN §. HENDRICKS AND JUNE BOYCE-TILLMAN

Invocation: Queering Freedom

Topics of spirituality and queer theory have a longhistory as uneasy bedfel-
lows, due in part to the role of various religious traditions in approptiating
the former and suppressing the latter. This relationship becomes even more
complex when we add the discourse of lesbian, gay, bisexual, transgender,
asexual, intersex, pansexual, questioning, and queer (LGBTAAIPQQ)
musicians and their allies, who — while making up a substantial portion
of musical artists throughout history ~ have traditionally been subjugated
in religious circles as well as mainstream society.

Music scholars have recently become more open to discussions of
spirituality in music and education, as pedagogical and societal attention
has turned to the socio-emotional wellbeing of children, and as spiritual
experience has been recognized as distinct in its own right from any par-
ticular religious influence. Meanwhile, the recent liberation of queer iden-
tity from a place of condemnation (religious and otherwise) has led to a
similar emergence of topics in music scholarship.

Through queer inquiry, we have an opportunity to see spirituality and
music anew: As we deconstruct dualisms and culturally-assumed labels,
we come to embrace musics and pedagogical methods previously judged
as nontraditional, incotrect, mysterious, or strange. We further envision
a liberating wholeness in which fragmented or formerly rejected parts of
mausical experience are balanced, integrated, and even celebrated. In this
book we bridge the healing and wholeness of spirituality with the radical
liberation of queer inquiry to shift our perspective of possibility, allowing
us to envision a fresh, organic, and holistic musical experience that may
stimulate the soul of music and education.

1 See Chaprer, footnote 22.
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This book represents an eclectic mix of historical, echnomusicological,
case study, narrative, ethnodramatic, philosophical, theological, and theoret-
ical contributions that engage'with policy, practice, and performance.
Spanning from the theoretical to the personal, the chapters critically
address contemporary and historical music practices to answer the fol-
lowing questions:

» What roles do spirituality and queer theory play in the teaching and
learning of music?

o What does history teach us about the relationship berween spiritualicy
and queer identity and how might this inform our current practice?

o In what ways do LGBTAAIPQQ issues and spirituality intersect to
evoke a more balanced approach to musicking?

¢ How can the traditional disharmony between sexuality and queer iden-
tity be reconciled in studies of music?

o What roles do spirituality and queer identity play in contexts that have
a particular religious affiliation?

s Can the spiritual in music be uncoupled from issues around religious
indoctrination, control, or censorship?

» How do matters concerning the intersection of LGBTAAIPQQ issues,
spirituality, music, and education sit in various cultural contexts, bearing
in mind issues of identity construction, both personal and cultural?

» How do political, historical, and ideological considerations or matters
of race, class, and gender come into play around notions of the sexual
and/or spiritual?

o How are notions of the spiritual inclusive or exclusive in music, espe-
cially in areas such as sexual orientation, gender, race, and/or religious
affhliation?

o Inwhat ways does a discourse of inclusion extend between individuals,
musics, spiritual traditions, and/or educational practices?

» How might intersections of LGBTAAIPQQ identity and spirituality
invite us to embrace musics and musical approaches that have previously
been judged as inferior, foreign, incorrect, and/or strange?

o What are the possible connections between spirituality and human
flourishing, such as moral or personal development or social cohesion,
integrity, and transformation?
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Whar values underpin queer and sp1r1tual approaches to pedagogy? In
what ways are they compatible?, 5 ..

Do intersections of spirituality and qu,eer identity help or hinder the

study of other aspects of music?

What may feminist and queer critical approaches have to contribute to

discussions regarding spirituality and music?

The resulting anthology has a wide-ranging approach to these topics, When
June was re-reading it, she was reminded of having to write in her first
school: “A clear mind and clear writing go together” Some readers may
think that this collection is not clear; indeed, it challenges the notion of
clarity in a number of contexts and reveals its dangers. Its writing style
explores discourses other than the traditional within academia; two chapters
are dramaric scripts and others contain song texts and poems.

This book provides a place for authors and readers alike to wrestle with
challenging realities that may or may not be easily resolved, often creating
more questions than answers. The process of thinking is not always linear.
Instead, it sometimes weaves and twists like a spiral, or — much like an
elided cadence of Bach ~ simultaneously connects the act of closure with
that of regencration. As Kerr Mesner suggests in the volume’s final chapter,
“the process of writing (or reading) ... may have more to teach us than the
final product itself.”

The volume further challenges the notion of the binary divisions that
characterize so many areas of Western culture — male/female, gay/straight,
right/wrong, sacred/secular — and calls us to embrace diversity, partico-
larly in the Chapter, “Tempered Bodies, Tempered Voices: Giving Voice
to Queer Creation” by Stephanie Budwey and Scan Glenn. The collec-
tion invites us to embrace paradox rather than collapse it into a false and
exclusive unity, as articulated in the Chapter, “Schubert and Ambiguity:
The Art of Embracing Death” by Karin Hendricks.

Many of the chapters set out how a Christianity, which has atits heart
the paradox of a God who is both many and one (the Trinity), has through
much of its history embraced the unity and pathologized the diversity.
Bertram Schirr has shown how the search for a good unison sound from
a church congregation has denied the brokenness of the body of Christ;
Stephanie Budwey and Sean Glenn have shown how the oft-cited unity
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underpinning the tonality of Western music contains the dilemma of the
Pythagorean comma and the several solutions created to deal with it; the
harmony at the heart of the universe is not as certain as many theorists
have asked us to believe. Chapters such as these call us to embrace an apo-
phatic view of the Divine —a way of uncertainty, a contentment with not
knowing, Time and time again the dangers of clear theologies are sct out
in the narratives of the lives of people who could not fit within the clear
outlines of a faith tradition. Many of the chapters explore a “sp iritual but
not religious” position.

I the literature on music and religion, music is often used as a metaphor
for the Divine; in this book musicisboth a metaphor for and an experience
or expression of the spiritual. In the Chapter, “Throbbing Dissonance: An
Fthnodrama on Identity, Expericnced Through Cello “Wolf Tone Theory,
the two are intertwined very intricately. “Nothing to Say: Anarchy and the
Subversive Potential of Silence in the Music of John Cage” sces the possibil-
ity of his piece 4’ 33” as an cxpression of Cage’s hidden sexuality.

‘This book does not embrace a single definition of spirituality (Boyce-
‘Tillman, 2016, pp. 25—79). Many of the chapters are concerned with its
b ntmpersamzl dimension, a sense of empowerment, self-realization ~ aunion
of beingand doing cxperienced as a new sense of aliveness {Bateson, 1972).
“This often leads to such virtues as hope and confidence. There is a sense of
coming home - a realization of a true identity (Jorgensen, 2008, p. 280).
Open-mindedness and curiosity replace fundamentalisms of all kinds, lead-
ing to creativity. Paradox is celebrated within the self and the wider society
(Clarke, 2008). Transformation and change occurs (Boyce-Tillman, 2007,
2009). Evan Kent and Kerr Mesner describe this powerfully in their own
stories; and in “Every Person’s Voice Matters’: The Lived Theology of a
Teacher of Transgender Singers, Amanda Rice explores the story of Danielle
Stecle. Transformation is often related o the Interpersonal dimension,
especially in belongingness; this is very clear in the two chapters on Queer
singing groups by Catherine Pestano and Amelia Pitt-Brooke and Hussein
Janmohamed; Tawnya Smith’s “Belonging in Moments: A ‘Becoming-Out’
Erhnodrama As Told Through Spiritual, Social, and Musical Reflections’;
and in André de Quadros’s work in prisons in “Nurturing Vulnerability in
Imprisoned Manhood: A Spirit Journey.”

-
|
i
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- 'The Extrapersonal/Ethical dimension is apparent in the cultural examin-
" ation of various cultures such as “Oyercoming Masculine Spirituality:

- Critical Analysis of Japanese Music Practice” by Koji Matsunobu and

Mike Kohfeld’s analysis of the Santeria tradition in Latin America. Qckie
Vermeulen’s chapter on the dilemmas of “En Route to Inclusive Langunage
" Use in the Afrikaans Church Hymn: The Heterosexual White Man as God”
" ends with a powerful critique of hegemonic heteropatriarchy. In “Gaga
' Spirituality” Karin Hendricks envisions an alternative way.
. The Metaphysical dimension — a sense of the transcendent — appears
‘both in connection with the Intrapersonal and Interpersonal but also in
a challenging of traditional views of the Divine as set out in the teach-
* ings of a faith tradition. The role of a religious Tradition teatures highly in
many chapters. June Boyce-Tillman identifies what the Christian church
" has embraced and what it finds difficult or impossible. Personal relations
with a faith tradition and all the dilemmas encountered feature highly in
- “Queering the Space: Community Music Work with LGBTQ Groups,”
- “Cor Flammae and Queering Choral Music: A Mixed-Voice Canadian
" Perspective” “Belonging in Moments: A ‘Becoming-Out’ Ethnodrama As
" "Told Through Spiritual, Social, and Musical Reflections,” and “Thrice Blessed:

 Jewish, Gay, and a cantor.” The Christian Narrazive — often reworked —

appears in many quotations from the Scriptures. June Boyce-Tillman bases

U her thinking on Galatians 3:14 and many biblical quotations reworked appear

“in the ethnodrama by Tawnya Smith, while indigenous, Jewish, Buddhist,
and Muslim narratives are explored in other chapters. The place of these in
- educational contexts is explored, particularly in Andeé de Quadros’s “What's

- aMusic Teacher to Do? An Exploration of Opporrunities and Obstacles to

. " Personhood and Music Within and Towards the Muslim World.”

'This is a book that calls all of us in a variety of ways to explore the

. stories in which we have been enculturated both religiously and cultur-

ally. The struggles of many of the people who have been honest enough to
© offer their stories to this volume are at present seen to be at the margins.
But they call the dominant culture to explore a wider freedom for every-
"~ one — to embrace and celebrate diversity in spiritualities, politics, and

~ musics, culturally and personally. They call us to queer our own freedom

. and widen our horizons.
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LLE M. COZART STEELE AND AMANDA M. RICE

“Every Person’s Voice Matt‘cf_s.;%: The Lived
Theology of a Teacher of Transgender Singers

Although we do not always discuss cach of the pieces thar make us up as
heman beings, we are the sum of our various parts, and each of these parts
informs what we do, whether consciously or unconsciously. I reach with
the knowledge that Tam teaching the whole self, not just the musical self.

—— DANIELLE M. COZART STEELE

2 bright, September day at the beginning of the 2012 school year.
sal conductor Danielle “Dan” Steele gathered up her music after a
-arsal with the concert choir she led at Earlham College. Although
was fairly new to her job, the day had held nothing unexpected for
— at least, so far. Actendance issues and upcoming uniform fittings
on her mind as she headed to a local coffee shop to meet a student
; had “something to tell [her]” Dan’s tall, lanky, first-year student had
k, wheat-blonde hair that fell past the shoulders and a calm, practiced
cineanour. Each movement or placement of the hands seemed carefully
n'sidered. However, it was the student’s choice of words, the guarded
utintent eyes, and the studied patience of someone who has long consid-
.d what they want which Dan noticed most. As the student’s narrative
wfolded, she understood that her own reactions in that moment were
cial. That afternoon, Dan learned these visible details and actions were
e sign of something previously unspoken: the student’s desire to begin
gender transition.
" The conversation that evening - in which the student disclosed her
-male gender identity and her intention to transition to live as female — is
ne that many transgender people rehearse and imagine, but which they
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cannot fully control. The moments after coming out are shaped by the wij]
of the hearer at [cast as much as they are by the person disclosing. In the case
of a disclosure from student to teacher, the differehtial in power makes the
vulnerability of coming out even more pronounced. In such a situation, the
familiarity, receptivity, and empathy of the teacher can positively impacs
the experience of the student coming out. Ideally, those attributes will Jeag
to support and recognition rather than rejection or reprisal.

For many teachers, some of the deepest values affecting such reactions
come from their spirituality and religious worldview. These influences
arc important whether the educator works in the public K-12 setting or
at a private coﬂcge, a state university, or in a religious scrring, Religious
influences are woven into daily life, not constrained within the private
sphere (Moore, 2014). This may be especially salient in relation to mat.
ters that have been publicly framed in rerms of “morality]” as is the case for
American conversations about both gender identity and sexuality. Whether
acknowledged or not, conscious or not, explicit or implicit, religious values
are likely to be at play. As suggested by the work of McDermott and Blair
(2012), research indicates that in the United States, religion may be a key
factor in the formation of beliefs regarding these topics. For these reasons,
Dan’s attitudes, spirituality, and theological convictions, and the ways in
which they influence her as an educator, are consequentia) for her work
with students who are transgender or gender nonconforming, Dan’s beliefs
were shaped by myriad, often opposing forces. These beliefs affected her
initial conversation with her student Chatlotte [a pscudonym], and they
have guided each decision since then.

In this chaprer, the authors co-construct a biography of Dan as a cis-
gender choral conductor who strives to act in solidarity with her transgen-
der students. The text is not a hagiography that uniformly praises Dan’s
actions, but rather an attempt to consider the ways that one cisgender
professional has been influcnced by religious expericnces and values to act
against prevailing professional and cultural norms. (In this chapter, we avoid
the noun “ally;” in line with the critiques of McKenzie, 2014. Instead, we
strive to use verbal phrases such as “acting in solidarity” which emphasize
teachers’ current and ongoing actions in support of their marginalised and
minoritized students.) Because religious influences can justify the range of
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“from the heinous to the heroic” (Moore, 2015, p. 1), we ask:
oﬁg experiences and perspectives have shaped Dan’s attitudes
gality, gender, and queerness ? Howhave such experiences and
formed her attempts to support transgender and gender
ming singers? How were these religious convictions developed,
5 we sec them reflected in her current work?

s agreed to explore these religious influences in depth to create
within a participatory-inquiry framewotk. Why this collabora-
h? Dan felt a collaborative exploration would help her tease out
ten experiences, find subconscious motivations in her actions,
ot re-examine critical, formative moments in her life. Familiar
di Rice’s writings and approach to lived theology as informed
' eory, Dan felt their joine efforts could provide a more “true”
e story. As the Quaker elder Parker Palmer has observed, the
awild animal. To find i, “the last thing we should do is go crash-
gh the woods yelling for it to come out” (Palmer, 2004, p. 58}
ithored chapter attempts to investigate Dan’s inner life in the
two friends walking together in a dark wood might look for a
tnal creature. Moreover, the friendship in this chapter is not
shorical: the two authors have known each other for years after
acquainted while working at the same Quaker-afhiliated college.
. Jass visible co-author, Mandi Rice, is a scholar of religion, a prac-
p;écopalian, and, like Dan, a white cisgender woman raised in the
tern United States. Unlike Dan, Mandi identifies as queer and
ties to transgender friends and communitics. She brings those
this work, in addition to her academic influences from portraiture
ce-Lightfoot, 1997) and lived theology (Marsh, 2016). Mandi's
ectives help to clarify and contextualize Dan’s lived experiences in
egations and in the classroom. Together, the authors hope that this
creates “embodied obligation” {Povinelli, 2016, p. 142) for other
der teachers to teach in solidarity with trans and queer communities.
he themes included in this chapter were developed through interviews
en the two authors, as well as analysis of primary sources including
essays, papers, and emails. In the story that begins this chapter, Dan’s
led her to attempt to welcome her student as best as she could. With
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her student’s permission, Dan later recounted their conversation in 5 pres
entation at the 2016 LGBTQ Issues and Music Education Conferep, a
the University of llinois: .~ . -

1 sat across from Charlotté [pseudonym] as she announced her intention to b, n
tansitioning from male to female. “Will you support me?” Charlotte asked, She
wanted assurance that my classroom would be a safe place for her. “OF conrse |
said. “Tell me what you need.” (Stecle, zo16)

Dan’s narration of this event focused on the actions of her student. Asshe
recalls it, Charlotte announced. Charlotte asked. Charlotte wanted assuray,
These verbs carry the momentum and agency. In contrast, Dan recalls thy
she herself simply sat, listened, and made a response that she hoped would
reinforce the agency of her student: “Tell me what you need”

When Dan recounts this important first conversation with Charloree
she mentions that it never occurred to her to do anything but “jump into
the deep end with both feet” She had never taught a transgender student
(nor, to her knowledge, ever had a transgender friend, colleague or neigh-
bour). She was truly unaware what issues or challenges she and Charlotee
might face together. Why leap in, then? Our inquiry explores which life
experiences, specifically those informed by religious encounters and insti-
tutions, cultivated Dan’s instinctive approach to afhrm, empower, and
explore with her student. In this chapter, religion is viewed as multifaceted
and multivocal. It is neither inerrant nor completely iniquitous. In some
Christian contexts, Dan learned valuable moral and professional lessons; at
other points, her development was shaped by reaction against the religious
forces that did violence to her and to others.

Since her pivotal conversation with Charlotte in the early 20105, Dan
has learned from Charlotte and from other transitioning singers about
their needs and hopes for their singing voices and choral experiences. Their
answers have prompted the next questions in Dan's research, the reshaping
of her choral programme, and the pedagogy she has developed as a private
voice instructor. She has now coached a number of transgender and gender
nonconforming singers in her college choirs, in clinics around the coun-
try, and as a consultant to the all-transgender choral ensemble in Boston,
Massachusetts, formerly known as Butterfly Music Transgender Chorus.
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ng +with her students, she is contmually working to csf:abhsh best prac-
or vocal pedagogy and choral instruction with transgender singers
jg hormonal and/or surgical eranisitions. Dan applies these practices
er own classroom and advocates for. their adoption by other teachers. At
jam in January 2017, Dan organlzcd and hosted the first Transgender
.ng Voice national conference; the event brought together music pro-
nals (both transgender and cisgender) from all over the world in a
orative conference centred on the unique needs of transgender sing-
She has also pursued a doctoral degree at Teachers College, Columbia
esity specifically to further the scholarship on vocal pedagogy with
s who are transgender or gender nonconforming.

While we will focus on religious influences, there are of course profes-
al competencies and attitudes that also shape Dan’s work. She developed
roaches to train her transgender students based on the traditional be/
totraining she received at Butler University and University of Cincinnati
ege-Conservatory of Music. Dan is also versed in research in the field
seech-language pathology, citing Richard Adler, Anita Kozan, Shelagh
es, Joseph Stemple, and Ingo Titze’s work as informing her approach.
| vet, beyond these professional sources are a variety of religious and
iritnal convictions that also shape Dan’s approach. Though these latter
ould rarely appear on a CV, they form a foundational worldview that can
dly be restrained to the “private sphere.”

ong, Loud and Proud

 Steele’s career as a music educator is profoundly shaped by her earli-
raining in music: singing from the pews of her family’s First United
thodist Church in Alexandria, Indiana. The younger Steele sat next to
mother Nancy every Sunday; she memorized the lyrics and harmonies
ozens of songs, absorbing them during tens, if not hundreds, of sing-
ughs. While the rest of the church sang the melody, Nancy coached
daughter to sing the harmony. To tunes such as “Let There Be Peace on
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Earth” and “Here I Am, Lord Dan learned to listen to the voices aroyy 4
her while holding 2 harmony line that was buoyed by her mother copp
dent vocal leadership. In that \ng,_,‘the church helped her df:\felop from 1
young age both her musical skill and an appreciation for the SUPPOrti\r:g
and special zoz-melody, the alto line.

These experiences also embedded in her an understanding that collaby.
ration ina religious or musical setting does not necessarily Tequire confory,.
ity: in fact, it might be improved by her independent streak. While Dayy
congregation was largely white and semi-rural, the congregation spanpe
social, economic, theological, and political differences, That hetero
was not obvious to her as a child, but the congregation’s encoura
of her singing was clear:

geneity
gement

Being the only person singing the harmony part is like marching to the beat of your
own drummer ... It taught me that I could be working with other people in a col-
laborative, cooperative manner but that I didry’t have to do the same things that they
did. And I could do what I did ... strong, loud and proud.

Here we see the extent to which lessons in music are also deeply intertwined
with Dan’s formation in the church, and with the character traits thather ||
family and the wider congregational communirty permitted and fostered.
Singing harmony gave Dan a clear sense that she could hold her own. The
fact that thesc lessons took place within the church sanctuary created the

.
feeling that this form of counterpoint was not only permitted but wasin =
fact a holy activity. -

Such expression of difference, however collaborative, was not always
received well by others outside the church walls. Dan recalls performing
in an outreach show for children, and her part required that she singhar- + |
mony. At the end of the performance one of the children pointed out her
“mistake”: she had not sung the melody. The child believed the melody ©
was the only real and valid part of the music.

The co-authors of this chapter sec in that anecdote a tie to queer theory,
which “calls into consideration how some ways of thinking and being are
conceptualized as normal, natural, and taken for granted, while others are
interpreted as deviant, unusual, and worthy of stigmarization and margin-
alisation” (Cragun & Sumerau, 2015, p- 821). For the young child, it was
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y that was normalized and valucd and singing the harmony was
d as not simply different, but 1 - wrong — a fault to be condemned.
Jly licerate adult, chis Worldwcw can be understood as naively
st. However naive, it reveals a humén tendency to categorize and
stablish firm “rights” and ™ Wrongs " which is comparable to the
of sexual and gendered reality. Some are affirmed in their perfor-
hile others are corrected for their “faults.”
gh this awareness, grounded in her musical and ecclesial back-
Dan has become a teacher who is willing to question and violate
ocial habits. Moreover, she expects to eventually find community
iés 50, like she once found singing the harmony part alongside her
She looks to music teaching colleagues like Randall Allsup who,
616 book, Remixing the Classroom, asks: [W ]hen and how can
unity violate establishment norms and contexts? What are our
rions to traditional norms if they are embedded with meanings thar
¢t local or even broader humanist values?” (pp. 4-5)
ging the harmony, doing something different from the rest of the
ecding to hold one’s own ~ this is not unlike what Dan’s transgen-
gers must do as they go through vocal transition. Part of this is
al: Their vocal ranges may be shifting or unreliable, or situated
ultiple voice parts. Becoming comfortable doing something differ-
m the rest of the ensemble, then, is a necessary skill for transgender
o learn. As an adult, Dan plays a coaching role similar to the role
sther once played, often singing next to her transgender singers to
uoy and stabilize their voices.
an notes that two voices, when singing at the same frequency, natur-
plify one another. She sees this as a metaphor for a teacher’s other
s in solidarity with their transgender students in the classroom. It’s
more than just singing, although she sces great value in the raised
dence she sees in her transgender singers as they begin to vocally inte-
to the ensemble. Dan also rewrites voice parts, sometimes multiple
n one semester, to accommodate the changing voices of her singers.
gh we have only mentioned Charlotte, Dan has subsequently worked
number of transgender and gender nonconforming students.) She
und that her singers are more able to participate more fully this way,
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using whatever portion of their register is available to them ar thyy ,
They also become more agl,ept at sight-reading, able to navigate beye
voice parts on the fly as heeded. Dan’s early experiences within the ¢fy
developed in her the sense that these unique forms of participation coule
in fact strengthen one’s musical knowledge and one’s confidence. I becam
“thrilling” to help other singers follow this irregular path, she SAYS - 2
sical and intellectual challenge for all.

To Conduct is to be a Prism

Dan held her first professional conducting position with the choir at i
childhood church. Just sixteen years old, she stumbled through learni,
what it meant to be a conducror. Through trial, error, and elders’
ance, she [earned the importance of everything from rehearsal plans
gesture to thoughtful programming. She was buoyed along by the lovi
(if “sometimes cantankerous”) older members of her choir, especially th
feisty and opinionated alto section of which her mother was a part. H
mother served as the support system for Dan’s musical learning, beco
ing her music librarian, helping her to figure out how to program th
snusic appropriate to the liturgical calendar, and assisting her with deve]
oping first-time job skills like professional punctuality. (Despite bein
in a career where keeping tempo is a crucial skill, she says that neithe
she nor her mother have ever quite conquered this genetic flaw, the sloy
inner clock.) ::
Dan developed a set of flexible expecrations while working with
choir whose average member was a musical amateur, retired, and in thej
mid-fifties or older. By default, she began working with aging voices in
context that emphasized participation and accessibility. She supported a
environment of community belonging as well as the crafting of a movin
vocal performance. Additionally, the Christian values of this congregatio
shaped her approach of inclusion. To effectively guide singers who ofte;
had trouble controlling their instruments, whose voices were changing i

¥
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ctable ways as they aged, Dan had.to learn two important skills:

QP:fable from one rehearsal to the next, and to programme music

ined a variety of ability levels, both physically and musically.

g during her teenage years would come to serve her well when

incorporating transitioning singers into the mixed-voice choral

}31 at Earlham, as issues common to aging singers (i.e., unpredict-

or diminishing vocal range) are also challenges faced by many
ing singers, regardless of age.

Dar's early work as a conductor also connected her with a voice and
ing teacher who happened to be a deeply religious evangelical
She would spend hours with Dan engaging in lively debares
sntemporary moral issues and religion. While they did not share
s on those hot-button issues, Dan valued her teacher’s compas-
¢, people-centred approach to her lived faith. As Dan recalls, this
slieved homosexuals were living in sin. This teacher would also
ght tooth and nail for their inclusion in the evangelical Christian
ity, as she considered herself also a sinner {(in the ways in which
fall short of the glory of God through lust, avarice, sloth, etc.), and
n was equal in the eyes of the Loxd.

spite their diffcrences, Dan never once felt judged or spiritually
1 this woman’s presence. Her teacher was an exemplar of under-
ing when Dan faced a tumultuous time in high school and “needed an
hé knows that her teacher supported cach of her teenage students, gay
ight, in this way, helping them to navigate the complexities of their
school years. This woman’s lived faith exemplified acceptance - and
eptance based on deep engagement across differences, rather than
ional avoidance of them. Her teacher’s attitude had a profound effect
n and countered some of the harmful effects of the fundamentalist
s views she encountered during high school. Through conducting
Dan formed a deep bond that changed her sense of whart a teach-
ationship could be,

Dan applicd these lessons to her leadership to her chuxch choir,
tned the importance of connection in developing the full potential
ensemble. In the conversations that led to this chapter, she used a
aphor that encapsulated her understanding of herselfas a conductor:
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For mie, what was really always thezrost important was not my gesture byt rathe

forming a connection with the choir that was deep enough that I became simgl T
facilitator of them making sounds. I've always felt thar a conductor should be 5 prizpi
and the choir members are light. So, die prism without light shining through itlogks
like a piece of glass. Light without a prism to shine through is invisible. Together
they make this beautifisl spectrum.

The prism as Dan defines it funcrions entirely through reciprocal rel,.
tjonship: neither the light nor the prism is functioning most vibranty if
itis not aligned in participation with the other component. Similarly, she
found thar the most important alignment was not simply her physical posi.
tion or gesture but rather her affective and connective alignment with the
choir. No matter how beautifully she “movels her] arms,” the gestures are
unsatisfying if they are not used to facilitate the choir’s best work. (And
Dan’s conception of “best” seems to stretch beyond the artistic excellence)
She ends the phrase, though, with an emphasis on the correct rciationship.
When propetly atranged, the prism and the light “make this beautiful spec-
trum.” The same is true of the conductor and the choir. She affirms that
even voices that might have seemed limited can, with the right instruction
and affective connection, contribute meaningfully, even substantially, to
an ensemble in more ways than initially seemed possible.

Sensitivity to Exclusion

Asshe aged, Dan’s faith was shaped by several new religious communiticsin
addition to the familiar United Methodist congregation. She participated
in a youth group at the nearby evangelical Church of the Nazarene. She
artended a high school where the majority of the student body belonged to
the Church of God, a denomination with international reach, which was
headquartered a dozen miles away in Anderson, Indiana. Every summer
she enrolled at a music-themed church camp run by the Disciples of Christ
These communities, though all based in the same region of Indiana, com-
municated dramatically different ideas about God and faith.
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At che Disciples of Christ camp,'diréétors counselled her that “a faith
tlacks questions and scarching is stagnant — keep askmg, keep Jooking
iswers, keep listening for that'still, sinall voice.” In contrast, at the
rene church, Dan recalls being “verbally excoriated” for asking ques-
at made it seem as if she doubted God. These expericnce sharpened
perceptions that religious speech could be controversial and that not
ommunities were willing to tolerate the controversy.

- Wichin the Nazarene youth group, Dan had first-hand experience
a type of Christianity she later called “abusive.” For example, pesceived
nodesty in young womenss dress, or physical contact between young
and women, would lead the youth pastor to “explode” at the offend-
g teens, including Dan. Once, she came to the youth group hangout
while wearing a spaghetti-strap top and long skirt. She was publicly
rimanded and made to cover herself before being allowed to enter the
e. “Female shoulders, it scems, were offensive in the sight of the Lord,”
jokes, though her comment can’t obscure an underlying pain at the
perience. The message about her body and character had lasting impact.
The same emphasis on holiness and sexual purity characterized the
Ke-away messages Dan remembers from the youth minister’s day-to-day
reaching and ministry. She recalls:

- Duringa lecture at an event he titled “Super Sex Sunday,” he told us we shouldn’t go
. out on a date alone before marriage and it was encouraged that your first kiss would be
on the altar [at your wedding]. Of course, these were all rules for hererosexual people.
Never mind being gay or trans — those existences weren’t even reafity for this man.*

Duein part to her age, Dan absorbed these messages about purity and holi-
ness as part of her embedded theology - the “beliefs and values instilled

However, it is important to remember that Dan herself was not deeply informed
about transgender people and their needs until she met Charlotte. While a different
religious leader might have helped Danielle form that awareness at an caclier stage of
her life, this youth pastor’s influence was to marginalise and make invisible people who
were not heterosexual or cisgender. This invisibilizing, while not actively violent on
its face, is still an expression of cultural violence (see Galtung, 1990). For Dan, that
pastor’s insistent sidestepping of LGBTQ issues only made her more focused on that
community and the “continual injustices visited upon it by mainstream religion”
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throughout childhood” - without the critical tools to CNZAZE in the.
logical discourse about them {Dochring, 2015). She does not mention the
word “God” in her recounting. Howeyer; because the speech wag made
by someone with religious authority who claimed to reflect the word or
will of God, his points felt as if they carried more authority than ordinary
human opinion. Dan was deeply influenced by the more restrictive belicf,
at the Church of the Nazarene, This manifested as experience of Spiritua]
confusion and disconnection from the divine.

Dan continued to conduct, and through the music at her Unjteg
Methodist church she found theological language that provided her wig,
“refuge and meaning.” The songs to which she related did not conajy
overt messages about sexuality, purity or politics. Hymns provided a way
to encounter the divine without the “baggage” that caused her spiritus|
struggle. Music, she realized, was a place where she still felt safe, a place
where she still belonged, a place that made her feel welcomed and whoje.
She recognized that music might be a refuge for others as well, From the
very beginning of her career, this realization influenced her musical degi-
sions, from pedagogy to programming.

With twenty years’ more life experience, Dan is now capable of fram-
ing this experience as one that encouraged her empathy with transgen-
der students, who also suffer from hearing religious denunciations of their
gender and sexuality. While she is clear that her students who are queer
and transgender have distinct and “more difficult” experiences, she says, “T
bring these experiences up to highlight what 1, like many of my students,
have gone through, and why spiritual healing is so importanc.” Knowing
that her students hear messages that condemn their bodies and their spirits,
Dan says, “There’s a part of me that’s really aggressive in the intersection of
all of these things, music and spirituality and activism and teaching” Her
experiences with certain forms of Christian judgment have caused her to
reject that youth pastor’s theological and moral message and to actively
oppose it in her adule life. :

[t wasn’t just encounters with this youth pastor that spiritually and
musically shaped Dan. There were myriad and opposing forces at work. In
the 1990s the AIDS crisis in the ULS. was just barely under control {CDC,
2001). The musical Renz with its overt themes of homosexuality and sexu-
ality had become a recent Broadway sensation (Brantley, 1996). At the
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me time in Alexandria, Indiana, the “first” gay student outed himself at
ai’s high school (Young, 1997). When his parents kicked him out, Dan’s
mily took him in. She also began to expeiience herself the stigmatiza-
elt by many in the LGBTQ community. Having recently cut her hair
ort, she was scen by several classmates to be a lesbian (though she does
¢ identify as such). Dan was verbally and physically bullied, once being
sshed down the stairs and called a “faggot.” She remembers that the
sdents who derided her were athletic, academically accomplished, and
own to attend local churches — in short, what her teachers might have
alled “the good kids” Once again, she found that those who were seen
¢ righteous behaved in ways that she experienced as violent. Being the
get of their enforcement caused her to questzon these norms. Dan began
wonder if the “strange, closed version” of Christianity with which she
growing up, and its focus on sex and sexuality, could be where these
overtly homophobic ideas found fertile ground to take root.

Dan continues to challenge the ideas and systems she encountered in
-ryouth while also finding purpose in her adolescent erials.

Even in the horrible stuff, I learned some critical coping tools along the way that 1
"could then pass along [to my students]. So it’s not just the good stuft that makes up
¢ my philosophies. It’s all the dirr and gravel and skinned knees in berween.

ere Dan uses the strongly tactile metaphor of skinned knees, the kind of
eryday injury that, though painful, is also a common occurrence during 2
ild’s growth and development. This language frames the emotional and
ysical violence she experience and witnessed as a type of pain that was
aracteristic of the past, and which has been used for growth.

© Dan’slanguage of “coping tools” also points towards her consciousness
of resilience, the “successful adaptation despite challenges and threatening
circumstances” (Garmezy 8 Masten, 1991, p. 159). These coping tools came
th a price. The hard lesson imprinted on Dan was this: there is a need
r radical empathy as part of everyday living. Although she still flinches
when she recalls the overwhelming sense of hatred she experienced from
lassmates, this has made her more likely to stand unapologetically with
her students. She is also unwilling — almost unable — to isolate herself
rom evangelical Christian communities, although they are not now her
primary religious home.

|
|
|
§
|
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Because Dan is not the target of transphobic slurs or threq,.
responsible to continue dialogue with fellow cisgender people
a different worldview about sexuality and gender — especially o
teachers. So, she works with state-level music organizations iy, Indj
Tennessee and Ohio, is a frequent guest speaker at conferences, ang fegui:a‘
takes calls from cisgender music instructors who call with questiong abof )
their transgender students. Without such dialogue Dhan fears % quick a:(t{
frightening backslide in our progress on social issues.” To continye ,
conversations across lines of difference, resilience is crucial,

Dan’s troubled and complex relationship with Christianity highe
seem, then, to be the last place that she would find strength; however, the
Biblc occupics a special place on her bookshelf. Its spine is broken froy |
use, its pages water-stained from years of enduring church camp humidiy,
and the northern Indiana heat. Stuffed with letters and notes from ca@
friends and current campers, its pages are highlighted and filled with vy
ing, questions, observations, and a sense of begging God for understanding,

Dan doesn’t consider herself a Christian, but a follower of the ides
of Christ. She considers him a “radical and controversial” figure in terp;
of “human rights work” Implicit in this is 2 sense that Jesus’ true message
is a challenge to act in ways that are different from what is easiesz. She says,

3, She ECQJ;
Wh() hil\‘c
hel’ maSic

hCSC

He asked us to do the hardest thing and we still find reasons not o get there ... The
most necessary thing seems to be the hardest: Love thy neighbour as thyself ... T wish
more people actually followed [ Jesus'] teachings.

She seeks refuge in certain communities of faith, including the Quaker
community at her academic institution, and she values their focus on social
justice and equity as core parts of their faith.

Programming for “The One”

Aware that religion can foster exclusionary attitudes, Dan began to look
for who else was being excluded and what would help them to connect
again. This concern shaped her intentions in religious settings, and also in



233

«sroom as well: as she rnox-{c_d_;__thfough her career she began
Low she could help promote resilience through classroom
J community (as discussed by Botkting, Miner, Swinburne
0 & Coleman, 2013). *

ith her time at Alexandria First United Methodist Church,
ce to program music that was specifically aimed at reach-
ho didn’t connect to traditional Christian language and
fi4¢ Dan discovered was that people with varied, even oppos-
¢ leanings could find common ground in a musical setting.
ot been the medium, some of my choir members may never
o one another; Dan says. Sceing this potential for unity or
ilding changed how she thought about musical programming
¢ of her career.

2l conducting became a way for Dan to offer new approaches to
- and to use music to create an intentionally “inclusive” space.
mbers consciously programming music to get her choir thinking
< box. The results? “Suddenly, we werc engaged in conversations
he music and issues it brought up] where everyone’s guard was
ke also took the opportunity to program secular musicians whose
ad spiritual messages. Tiwo examples, “Bridge Over Troubled Water,”
1 and Garfunkel and James Taylor’s “That Lonesome Road.” both
eep spiritual messages without explicitly mentioning theology, hot-
opics, or concrete political issues:

i this creative programming,] what was important to me was reaching the person
had never been reached, wha felt isolated and alone. Lots of traditional church
ems and hymns are great, but there are definitely some for whom those hymns
would immediately serve to make them feel uncomfortable or excluded. Years ago,

‘woulds’t have been able to articulate this, but the idea [then and now] was that
tausic can be a form of social justice, an impetus for change.

nided by her spiritual value of inclusion, Dan searched for a way to
nact the Christian message by reaching beyond Christian religious
anguage.

- This idea of programming to reach “the one” — the person who is
vcluded, lonely, disenfranchised, perhaps even scared — is fundamental
Dan’s current program at Earlham College. Her practice began with
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sensitivity to music selection and now goes deeper. After Charlore g;,.
closed to Dan that she was transgender, Dan expanded her efforts
make the choir a hospitable place for “eyery single” member. With the
support of the director of choral activities, William (Bill) Culverhoyg,
Dan and Bill began changing choral policy to make sure that their 0“15:
out transgender student could participate. The pair adapted classroon,
language to be gender neutral (as discussed in Bayne 2016; and Day-Vine,
Wood, Grothaus, Craigen, Holman, Dotson-Blake & Douglass, 204 )
updated dress code policy to reflect evolving ideas about gender diver-
sity and presentation, and gave additional scrutiny as they vetted the;,
repertoire,

During Charlotte’s second year in Dan’s choral programme, Charlotre
became a member of the Women’s Chorus. This changed the way Dan
viewed repertoire that she had always considered standard for a Women’s
ensemble, Aware that a programme of love songs reﬂecting gender and
sexual normativity might make Charlotte (and others) feel awkward or
excluded, she consciously branched out in her search for literature for the
Women’s Chorus. She remembers that the resulting repertoire felt empow-
ering for all of members of the chorus. “They were tired of singing about
fHowers and snowflakes, or singing insipid love poerry that insinuated they
were weak, unintelligent, or nothing without a man.” (Dan’s eye roll sug-
gests that she, too, was tired of such literature.)

Two-part pop tunes were replaced with music by, about, and for
women, featuring messages of strength and empowerment. ‘The entire
tone of the choral program changed in that year, Dan says. Today,
the Women’s Chorus is a thriving ensemble with a vested interest in
advancing the music of living women composers. It has been an inspir-
ing change for Dan, bringing her and her students into touch with
vibrant, dynamic women (cisgender and transgender) - composers,
arrangers, ethnomusicologists and directors from around the United
States.

Although Dan and Bill initially changed the choral programme to
fully welcome one student, it didn’t take long for word to spread that the
choral department was actively affirming to transgender students. Oneby
one, students came out to the directors or to other members of her choir.
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4 estimates that ﬁﬁeen to twcnty percent of the choral pro-
=-Populated by singers'y who were transgender or non- -binary.
thave predlctcd that outcome She did know, however, that
s would be critical for Chatlotte’s wellbeing,

t0 hange an entire choral programme to serve oze person,” says
o touch of fierce pride. “At other institutions, I've seen small,
ccommodations on behalf of transgender singers, but there was
nce to any accommodations that would result in a sea change
p.artment.” At Earlham, however, it was different. Dan attrib-
+o the fact that the institution was founded by Quakers and still
iinciples such as peace and justice, respect for persons, integrity,
mmunity.”

y perception of how Quaker values are lived at Earlham is the
every person’s voice matters,” Dan says. This position is deeply
al, based on the Quaker conv1ct10n that there is “that of God”
rone which manifests as an “inner spirit of Truth.” Within this
ew; prominent at the college, a transgender student who transi-
ot simply responding to a desire or a mental health need, but
ssing a part of their spirit and a deeper truth about the divine.
ude such a student from any community is to deny part of the
T;-uth that would otherwise be accessible. Such exclusion would
rithermore, at odds with the college’s stated values of respect and

Though this chapter uses the common name “Quakers.” the group is known formally
45 the Religious Society of Friends.

f course, all religions are internally diverse; there are also branches of US. and
ternational Quaker thought in which homosexuality, gender fluidity, and gender

transition arc not accepted.
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Fully Integrated — or Close =

In late December, 2013, most Earlham students and faculty were ful
engaged in preparations for final examinations and papers. Nipc,.
minutes drive northwest, a rural congregation was gathering for it Sundﬂ:
morning worship in the local Lions Club. Despite the snow that momina}
Dan and a number of her Earlham College students bundled into van m(i
headed to meet the congregants, all former members of the Upjg 4
Methodist church in which Dan was raised and began her conduqing
career.

¥

Dan’s church briefly made the news that season when a member of the
church, a cisgender gay man, was denied employment as the choir direcyg,
because of his sexual orientation {Wilkins, zo14). In the end, to support
the choir director, eighty percent of the congregants left the church, which
is why they gathered in the Lions Club. Dan recalls the level of depression
some long-time members felt about moving out of the vaulted church with
its floor-to-ceiling stained glass windows: “Some people had been members
for sixty and seventy years. They were losing their home.” Although Dan
was well outside of that age range, her parents were long-time members
and her grandfather had once pastored the church. In many ways this rep-
resented the loss of their family spiritual home.

The situation provided Dan with a chance to see how far her childhood
church had come in its afirmation of LGBTQ people. Though she does
not remember ever hearing sermons that preached against homosexual
ity, there had not been supportive scrmons, cither. The conversations had
been sidelined to the adult Sunday school class, run by her father, David
Stecle. As a young college student, Dan came as a guest to speak about her
support of LGBTQ people and faith. “That class, begun in 2001, migt
have sparked the beginning of a shift in attitude that later became fully
LGBTQ-supportive,” she reflects. By the time she and her students visited
in 2013, Dan saw the congregation taking real losses in order to support
the choir director. The very same semester that she moved further into
her support for transgender students in her professional context, she saw
loved ones and longtime acquaintances taking their own risks wichin their
spiritual community. (LGBTQ and LGBTQ-supportive members of the
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sically barred from-§n§§rihg the worship space while the
Jastor Jooked on, flocked by a Sherriff s deputy. The then-
diana Unieed Methodist Church, Michael Coyner, officially
ch in 2015.) '

_ecalls, “When I told my [Eartham] choir about what was
o of my choir members got up on a Sunday morning during
wd drove through the snow an hour and a half to go surprise
i acmy church.” Her recounting of events doesn’t include any
te or question on the part of the students. Instead, her narra-
ts'a scene in which the naming of the problem leads directly
sction. In a way, it’s very similar to Dan’s own instantancous
£ Charlotte and her needs.

Jents arrived for the 9 a.m. choir rehearsal before the service,
~tmer members of the Methodist church’s choir, many of
d sung under Dan'’s leadership during her time as choir director
ch. There were tears and hugs, and then there was a lot of joyful
ecalls the trip as one during which students communicated o
h members, through their presence and their singing, “We see
¢ doing and we love you.” In this way, the church’s activism was
ot the students’ expression of love.

Iso notes that the group included Charlotee as well as several
ents who would later come out as transgender or non-binary.

e congregation,

group of people, who dida't know any of my students, so many of whom had
- [knowingly] met a transgender person before, immediately stareed using the
t genider pronouns [and never called into question their manner of dress or
éntation]. And they sat down and shared a table [fellowship time] together ...

nd at the table (both the Table of Christ as well as the literal rable).
esence of these students provided another occasion for the former
embers to take a stand on the place for LGBTQ people within
hurch.
Dan says that day epitomized for her the kind of connections she
throughout her life since she has begun working actively in support
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of her transgender students These connections happen not only bee
. : T W
the communities she values; bug also berween aspects of herself. “en

Earlham has continually givén me this sense of self-confidence and powey whep -

comes to my teaching which is also step-by-step in line with my activism, | {CeiT it
for the first time in my career I'm a whole person. I can be an ally and ap . ke
my LGBTQ and non-binary students. I can be a spiritual human being. 1 foe: ;: ;10
integrated for the first time in my adule life. Not just professionally bug period I; v
fully integrated as a humen. e

Dan sees this in the ties berween her professional life and her church, com-
munity, and between her personal values and her expressions of actiyig, in
the classroom. It seems in fact that working in support of her transgende;
students has made her even more aware of her spirituality. Furthermor,
it has connected her more deeply with her students and with the rcligiou;
community in which both her musical talents and spiritual sensibiligic
were first formed.

Conclusion

While this participant biography outwardly appears to tell the story of one
life, it is simultaneously the record of communities that helped to shape
and strengthen the values that are now at the centre of Dan’s work. At her
mother’s side and amid a congregation of fellow Methodists, she learned to
sing a stubborn and independent harmony and to perceive beauty in that
difference from the community norm. As a young church choir direceor, she
learned to value voices that were aging and unpredictable, and to facilitare
beauty through her relationship with her singers. Her experience of reli-
gious harm at the nearby Church of the Nazarene deepened her resilience
and her empathy for others in the crosshairs of religious condemnation. It
also re-emphasized the importance of programming music that can reach
people’s spirits even when traditional religious language is experienced as
violent. Now working in a Quaker-influenced educational environment



con’s Voice Matters” 239
o5 “that of God” within cvcryone Dan has found professional and
qipport as she applies these lcssons in a choral environment that
5 and encourages transgcnder singers.
. Dan’s relationship with a compassionate and conservatively
.s..'mus1c teacher helped develop her commitment to stayingin con-
ot swith other cisgender people, even across political and theological
. While many faith communities intend to foster love, compas-
andcare for others, not all of those faith communities express love in
at is affirming to their transgender congregants or fellow citizens.
than disregarding Christianity entirely, Dan is among those who
‘teligious resources to seek justice alongside transgender people
n and othcrw1se) and Who continue the dlfﬁcult and taxing con-

¢in in the polyphony of the many voices that one encounters what
achoir dircctor gives in to the temptation to eliminate inconven-
oices — this applies both to singing voices and to points of view — she
ancously undermines her stadents’ opportunities to learn and grow.
oels it is imperative, then, to take her discipline to task and grapple
the difficulties of doing so. The lived experiences of those who bring
srmative” perspectives add to the choir’s ability to more deeply
thentically encounter the music as they are presented with perspec-
at might be different from their own. The very essence of choir is
community creating aural spectacle. Dan says, “If we remove all
ference, either figuratively or literally, from a choir, we become mono-
less nuanced, less expressive.” In this statement, she refers not only
lcoming non-“normative” perspectives but also the aural presence
niquely transgender vocal sound. It is precisely in the blended rich-
of the varied and distinct voices that a choir becomes truly aurally
for Dan, spiritually) beautiful. For her, this leads to the imperative
orporate those diverse, perhaps even challenging, voices: to find the
ng, repertoire, choral formation, and tone colour that allows for all
$ to contribute to the beauty of the whole.

At the very end of the co-authors’ conversations for this chapter, Dan
¢d thar she had once seriously considered becoming a minister and
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pursuing an M.Div, th_e _acac_i_emic degree in religious ministry. Insee,q
after fecling pulled between her religious convictions and her Joye .
music, she enrolled in a i:giéstér’i programme in music at the Univefsity Or
Cincinnati. That path led to her career as a music educator and, eventy.
ally, to a mutunally-educational relationship with Charlotte. Though he,
professional title does not say so, Dan still quictly considers her wog) o
be a form of ministry — doing that which God has called her to do iy ¢,
world. While she may not make these conversations explicit in the dass.
room, her faith profoundly shapes her work there:

I do feel called by God to do this. But I don’t want to encounter another “,
[someone who has been harmed by religion] and accidentally demage them by
talking explicitly [in my classroom] abour faich. I don’t want people to think [ 4m
proselytizing. So, to me, my ministry is more cﬁ‘ectiye if I do the work ... of bemg
a welcoming teacher. '
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